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Walton, James Edward 
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ELECTED WOMEN AUTHORi OF BRITAIN AND AMIRICA^ 
A 'CURRIGULlAl GUIDS FOR TEACHERS OF COLLEGE 
ENGLZSK COURJES Order No, .782.1231 

AMIS, Velma Dlanne, Ed,D. UniY»rsity ol Artensas, 1978* 
I87pp, Major Prolessori Dr. JaequeUne Doyglaa 

, Purpose * 

^ The pu^ose of this sMy vi%s to deiign a curriculum guide 
Qti EniUsh and American women authors which could be used 
as an outline for a college course dealing spe^ically with^ 
women writers o^ as a guide to supplement college survey 
Claries in IngUsh and American Ufcerature^ A related purpose 
was to focus atttntion on women writers writing in the various 
Uterary periods and in the major ginres and to l^k at their 
contributions in light of literary trends rather than as periph- 
trml to toe main currents in literature* Verification cf the n^od 
. lor a curriculum guide was an important part of this investlga^ 
tor's rtseaJrfli prior to the actual construction of the curricu- 
lum guide^ 

Procedure 

Verification of the need for a curriculum guide on women 
authors was accDmpUshed through the follow uig lines of invea- 
tigatioiti (1) correspondence with Drganization^ and institutions 
which had already done work in the area of women^s studies; 
(2) the administration of two sets of questionnaires, the first 
of which SDught Information from flfty^ix institutions of higher 
education about some e^cisting courses in American and English 
literature and the aecond of which sought information from 
.Jhirfy-fdur instructors at twenty-four institutions about some 
woman's literature courses currently being offerod; (3) a re^ 
view of tsn American and eight EngUsh college leval anthologies* 

After the need for a curriculum guide had been demonstr^ed, 
the investigator surveyed literature about and by^women^ writers 
and GOnstmcted a guide entitled "Selected Women Authors of 
Britain and American A Curriculum Guide for Teachers of CoU 
lege English Courses.'' The first foui^ steps of Hilda Taba's 
^ suggested phajej for the development of currlcuia as outlined 
in Curriculum Development, Theory^d^Practice (NeW Yorkj 
19^2) were followed by the restmrcher: (1) diagnosis of needs; 
(2) forimilation of objictlvts; (3) selection of content; (4) or- 
g^ization of content. 

Major Findings ^d Results 

L Oorrespondtnce with professional associations and re^ 
" soyrce centers on women- s studies yielded useful bibliographi-^ 
^ — c al inf ur i t ? at i oTfcbut4itti€--spec4fio-in for^nati ^out existing _ 
courses on womten's literature* 

. 2^ The Initial questionnaire revealed that at most of the uni<^ ^ 
versitits surveyed instructprs have a great deal of freedom In 
stleeti&n of teHts and course content for siirvey courses in 
_ American and British literature. How e ver, i f information sup- 
plied ^lout authors being taught was re^rtsahtative7~inali~ ^ ~ 
AAerleaii authors are biing taught in comparison with female 
American authors in a ratio df apprbximately ten to one ^ the 
instiMions re^pondkig. Male^Brltish authors are being taught 
Is aoBipmrison with female British authors in a ^atio of aj^ro^i^ 
mmtely ttUrty to one; « 
^ . 3, The second quest ionn^re revealad that women'o courses 

In lit#r?itur« imrrently beJr.g offered it res s twentieth-centory 
^ women writer^ of short ritories, novels, and poetry^ 

4. In the ten anthologies of American Uteri^ure reviewed^ 
rceat of tfit authoi s Intr^ueidwere male and 11 p@r€e^ 
¥r fi^ailTrn the^i|ht^ffi©lo|lS o^^^ Utiraturt it* 

vi«wady percent of tt@ authors Introd^c^ were male i 
- Jltretnt were female, 

• 1. A« a result of theJdiagnosed need for a curriculum ^ldie,j^ 
■ ttM bivestifator prepared objectives* She then seltotad foitf* J 
1?^ ;0M American and thirty -three British authors writing In the 
W. five major genres t>etween 1600 and 1950 to be Includad in th« 
fi^de. For each author ^ investigator a^empted to (a) ^ea«t 
tify the author within her particular literary period; (b) men^ 
tlon Drlmary works m^ka suggestions of where such worJ^ 
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could be studied in relation lo oUier litfrature by boyi m#a and 
womef^of the period; (c) supp^ Bileeted bibUographie^ kifor- 
mation. The investigator organised the guide by dealing with 
British and American authors separately and fay using centairies 
for the grouping of authors. A brief introduction to each aen- 
tury in America and Britain was includfid as a reminder of 
major social, historical, and literary movements. 



PARABOLIC FORMS IN ORDINARY DISCOURSl 

Order No, 7820499 

CO0NT2, Phyllis Dawn, Ph.D. yni varsity of Colorado at 
Boulder^ 1978, 182pp. Dirtcton Professor Edward Hosa^ ^ 

Stories and sto^telllmg are the main concerns of this dls-^ 
sertation. This study focuses upon a particular kind of story, 
|he parable, be cause of" its special structuril ability to convey 
understandLng. Stories and parables are treated as one md the 
same in this study. In d/rder to demonstrate that ardinary peo% 
pie tell and hear stories in the contexts of everyday affairs, 
I have collected and examined some of the stories told and 
heard In a methadone center setting. 

Now storio^ are toltl by persons tg describe 'their experi- 
ences in the world, Thii varlDUs involvements of persons are 
vie wed as mianingful evi^nts and as such when persons talk 
about their experlinces they do so from an earnest perspective. 
The experiences of p^i^fsons cannot be takem hgiuly. The stories 
j^rsons toil to dtseobe their' experiencei cannot be taken 
il^tiy either, 

TMs disiiertation is organized and presented in two parts. 
Part One, Chapters Two, Three and Four,.a.^tempt to provide 
background knowledge from which to proceed with an ana^sis 
of stQ^telliiig practict&s^ . ^ ^ 

Chapter Two reviews pertLnent ipcioiogical literature which 
mi^t have some bearing upon an interpretive approach to the 
analysis of storytelling practices, 

Chapter Three defines and discusses the^parable^and the 
ancieitf oiml histo^ of paniboUc forms in ordinary conversa^ 
tlon* ■ 

Chapter Four attempts to show how stories might be viewed 
as constituting a natural dialectical process. To do this a brief 
MnkoTf Is presented of the termi dialectic, to show its releviiflfe 
for sto^telling practices. ^ ^ 

Part Two concerns the actual stories collected for this stu^ 
imd their ana^sis. Chapter Five presents the stoiles told and 
heard in various situations of methadone^- center society. 

Chapter ii^, the cqncluding chapter of this dissertatioii, ol^ 
feri a procec ure for ei^loring the telling and hearing of stories 
for sociologists and others interested in many of the profaleM 
found in speech activity. ^ 



THE FOCVSmG BEHAVIORS, MENTAL PROCESSIS, AKD 
TYPES OF LANGUAGE US^D BY SELECTED ^SEVINTH 
. Ql^EBS WHILE READOIG AND RESPONDING TO A 
CHAPTER FROM AN ADOLESCENT NOVEL— - - --- - 



' Order No, ?82239i . 

CUTTi, Kenneth Michael* Pb^D. The University of Iowa, WK* 
289^, Supervispri Associate Professor John Conner . 

This study described a reader' i proeeaies of comprehend : \ 
sion by isolating and an^yzing three variables^ points locuSy^ h 
ment^ processes, and types of lan^age* Ten c^egorles of [v 
focus divided into textu^ and extra^ textual- types were deling 
and used in analysis. Two mstruments, one containing five , 
categorias of mental processes and one containing four cate* 
gories o| languagi^ were constructed and us^ to itfialyie rtader ^ 
responses. ^ • _ . , ^ - .'i 





Two reuttiii^ ubilili' groups from the seventh grnde wert se^ 
Ucted thruugh Hie.use of the Iowa Teots of Basic ikilig/ TJie 
tweiily-thret studentB in the high reading group and eLevan in 
the low frgup -^kvi^ asked ta silently read md iiitros^clively 
respond to a chapter frum m adolescint noveL The ch^ter 
was divided into seven SQ%mmth lo enyhlt readers to pmist 
and re^t freely during the reading, which was taped and tran- 
seribed, 

A separate evaluatof determined the extent ^d categories 
for each'iuciiSp and t^o different raters independently, deter- 
mined the mental processes and hmguage uied in each focus, ^ 
• ChH square proeedures uith a .01 level of probability, category 
frequency ar.d percentage totals, and segment frequencies md 
totals were-vseii to determine aiiswers to the foUowing ques- 
tions piiding the Ntudy. 

la^ What were the diffejencef between the high readinjjoup 
and the lo w readi ng >^ roup in the use of textual and tKtra^gxtu^ 
focuies? ' 

The percO!ntD?ies for tr^xtual and extra^ textual typei of fot is 
were nearly equal and simllai', for both groups. There were no 
siatistieally signifieant group differences in the use of focus 
categories. Self and then chai'acler were the two most frequent 
types of focus for both groups. There were no statistic tfly ilg-' 
nificant ditferences by sex in the use of focus categories, al- 
though the boy^ in the sturdy focused on events observably more 
than girls did, 

lb. What were_ the changes in the differences between thft high 
■ reading group and the low reading group in spec if io tyi)es of 
^ ttjrtuat ^d ey.tra'tejrtual fpGUses ? , ■ 

Both reading groups focused extra- textu ally en self most 
frequtntly in the first three segments. As the reading pro^ 
gressid, focus on self declined ^d textual focuses on ch^- 
acter btcame more frequent for both groups* In the final 
segments fiewer focusei of either type occurred but textual 
focttsea were more frequent for both groups. ^ 

2m* What were the differencei between the high reading group 
imd the jow reading group in the use Qf_the fTve types of think s 
^ tngdtfintd in the mental pfbcess continuum ? , 

There were no statistically sipiificant group differenQes tn 
^ tht U3# of tffe five mental processes. But, the high grbup used 
* ^ g^tralizlng in a more frequent manner thwi the low group did, 
■ The high group boys' use of seeing relationships was signifi^ 
cant at the *05 level. The boys in both groups used the cate^ 
gory more frequently th^ did girls. The low group girls' use 
c4 gqieraliging was also significant at the ,05 leveU All the 
girls in the study generalized in. a ^ore frequent mmmer thm 
did boys. In terms of a continuum the high group spent neu'ly 
. fifty percent of the time g^er_alizing md predictins whereas 
the low group used the same c^egories only on^t^ird of the 
^ time« • 

2b. Wh^ were_the ehangei in the differences ^etween the htph 
^ _readtng group and the low reading group in the uses of^hinking 
^_tHe_r^aders progressed through the chapter ? 

.-„.^.^Both groups used- Seeing Telationships ^mo.reJrequently than 
any other category particularly iatfie initial segments. From 
that point the use of the category declined and the high group 
progretsed to using genersdizing^ processes. At the same time 
the Tow group used the other processes including generalizing 
in a random fluctuating manner, but continued to use seeing 
^ relationshipi extensively, 

3a* What were^therdifferenees between the high mading group 
md thf low reading grQup in the use of the four types of Ijm- 
guagt ytlli?.ed in the Ijtft^^e continuum ? ^ 

Thert were no. st^istically significant gi^oup or sex differ- 
ences in the use of the four qategorits of lan^^e. Both groups 
used inttjrp rftivf language mo^e than any other* The boys in 
both p'oups tlend^^to use ihterpretivt language naora frequently 
than did girls, Tht girls in both.f roups tended to use specula * . 
p live language mort frequently than did boys. In terms of a * 
:^ c^tiriuum the high group. used the more abstract evaluative 
' ^4 ipteulative typt e of language nearly thirty percent of the 
- V tine* By dompariion the low group used the same c^egories ^ 
Q hm twenty percent of the time* , < ^ 



3b. What were the changgi in the differ eneea between the high 
reading group and t^he low reading group in^the uae of t he four 
types of language as the readers p rogr^sed t hrough the chap ^ 
ters ? .1 

' Both groups used interpretive lanpiage frequently in the 
initial seiments. From that'point^ use of the category declined 
to near disuse in the final segments for both groups. After the 
early segments the high group tended to use evaluative and 
^eculative language niore frequently. By conipai'iion the low 
group tended to use the same categories la a fluctuating man- 
ner, J 

4, Waj jhere^_^reIgtjQr^ the type of Jjui^age used 

to express a regponse mid the mjnta!_ process used to formulate 

jt? ~ ~~ ^ ^ ^ " 

Both groups used deseriptive language and identifying men- 
tal processes in a statistiaolly significant manner. Both cate* 
gories were considered to be the least c^jstr active process in 
their respective continuums. Both groups used specul^tP^e 
language and predicting mental processes in a statistj^c^ly 
lignifltantly related manner. The high group used generalizing 
mental piroeesges with e valuatjye_ langugLge in a statistic ^ly slg- 
nific^t related manner. 

The major difference between the two reading groups was 
the high group's tendency to use more abstract forms of think- 
ing and language while responding. They were able to accom- 
plish more with fewer processes, especially in later stgpments^v 
as they used more accumulative categories. All readers pro* 
ceis a story In unique personal waySi but the direction is id* 
ways tGward increasing understanding. When progressively 
more ^stract forms of thinking and language are used that 
understanding is reached more expediently. 



THE TEACHma OF POETRY IN GRADES SEVlH AND 
EIGHT =. A-8URVEY OF THEORY, PRACTICES, AND MA- 
TERIA]^ - Order Np* 7819743 

HECHTj Sandra Nancy, Ed*D* Boston University School of 
Education, 1978* 202pp^ Major Adviser: Thomi^ 0. Devin« 

Theory 

Poetry and aGtivities related to the teaching of poetry ara 
recogniied components of English and Language Arts Programs, 
The philosophical orientations fqr teaching poetry have altered 
signUi^ntly in the last twenty yeu's and a pleUiora of new ma^ 
terlals imd perspectives are advocated by theorists. t 

Jht purposes of this study were to (1), review and syitthies|i# 
a nymbtr of perspectives and objectives applicable to the teach* 
ing of poetry at the junior high school^ (2) survey material ap^- 
propr late for use at the junior high school; and (3) describe 
poetry teaching in seventh and eighth grade olassrDonis* ' — 

Reiearch Design ■ - ^ 
A review of perUnent professional and theoretiaal literaturt 

jictlves, (2) the particular nature of poetry, the adolesctnt^ 
learner, and the subcessful teacher of poetry, and (3) tht evsl'' 
yation of poetry and of student work in poetry^ A review of ^ 
thtst facets is presented* In addition, activities representative 
of the types, of material currently available ^re pre^ntedL 

A questionnaire was designed the results of which wouU 
deserit;e the climate and methodologies prevalent in the seventh .. ...... ^ 

uid eighth grade classrooms of Missachusetta* One hundred 
middle and junior high schools were identified by Random se-^ 
lectioh; questionnaires ^d an aacompany Ing cover letter were ; ^ 
sent. This questionnaire contained sixty items and addressed 
^ these issuf s: (1) professional preparation, (2) the attitude of 
teachers foward poetry, (3) pbjeGt^yes teachers heW for poetry, v*f 
(4) orgiiiization of poetry, material In the classroonn, 0) a de^ 
Unaatton of question type asked by tb#teachers, (6) a survey 
of gpicilic activity practicei related to the teaching of poetiy/ 
(^ teacher opinion as to the sultoWlity of poetry for^ th® seventh , 
and ei^th gradei, (8) suggestiona for the improvement of 
toe teaching of poetiy, aj}d (9) iuggistions for successful \^r^) 
activities. . 




TheResulti 
The findings of this study suggest: 

1. There Is significant agreement that poetr^ls particularly 
approprLflte for inclusion at the Beventh and eighth grade level. 

2. The Iwo'most fruquent activities relatecl to the teaching 
of poetry are the distribution and displaying of student work ujid 
the writings of poeiins in precieslgned versi' fornii* 

2, The two actLvities most infrequently »ione in regard to 
the teuching of poetry are the memorization uf dramatisation 
of poetry* 

, 3. Tiiere ii considerable interest , in the teaching of poetry, 
but teachers '.professional reading and failure to employ a wide 
diversity of materials does not reflect their profesied belief, 
in the eisentiality of poetry teaching. 

4. There is an increased focus on the affective domalni of 
poetry, 

I, Teucher-di reeled questions of all typei are more preva- 
lent than activities involving student production, performance, 
or activities which require sfcudent Initiative and itudent' to- 
student activities. 

6. There is an increased focus on the writing of poetry and 
some difficulty of tiransltion from writing to reading poems, 

7. Poetry is taught primarily in a unit formj however, the 
aisimiiatioft of poetry during the year is a signlCicfUit second 
organization. An average of ten class periods a year are de- 
voted to poetry and related activities, 

1. More poetry is taught at the high ability levels than with 
lower ability students, ^ 

Conclusions 

The findings of this study luggiit that there la a great deal 
of potential in attitude and material for placing poetry In a ma- 
jor and viable position for the seventh and eighth grade pro- 
grams* An increased amounV of sharlni, varying activities and 
increailng time, providing more poetry for lower ability stu- 
dants^ and establiihing guidelines pirtinent to an emerging 
focus on the affective and less tangible aspects of poetry should 
result in maldng poetry a viable and integral part of the seventh 
eighth grade English claasroom. 



PATTERNS OP AMERICAN FiCTION- An Anthology of the 
Aoierican Short Story Based on Structuralist Principles 

Order No. 7821309' 

HOLSBERRY, Carmen Williams, Ph.D. Duke University, 1978. 
B7ipp. ^pervisort R. Baird Shuman 

The purpose of this dissertation is to present an antholo^ 
of American short fiction for use by the college-bound hiih 
ichoor student. The approach t^en is that of recent theorists 
,who es^ound'^a structural approach to the English curriculum. 
The debate over the itructure of the secondary Engliih curricu^ 
lum which began. in the 1950' s and continued into the late 1960's 
had a salutary effect in many areas of curriculum planning. Its 
main-i0MevementJor the study "^of literature was the demise ^ 
the old anthology which offers much biographic hi storied— 
information, some literature of|en In bridged form, md no 
principle of organliatiOR other than chrouology. The texts which 
r^la^edihe ethologies w^e generally of two kinds, md both « 
were a miurked improvement. The first type, usually modeled 
liter the influentl^ Brooks and Warren 't^s and found more 
often in introductory college courses than in the high school, 
focused, quite correctly, on a close reading of the work of liter- 
ature rather than on periphery material. However, the main 
prcAltm with the texts of the New Critics, other than often being 
unavailable for high school students because they are consid^ 
erid to be too ^difficuUi'' is, as sever d of their critics 'have 
pointed out, tliat they offer no prlnoiple of org^iiatlon other 
than an .plication of a text in order to iUystrate a form^ as^ 
pact bt fiction. They contain little historical background, th^ 
do not relate one work by an author to the corpui of his work^ 
and th^ do not attempt to discern the larger thematic patterns 
O ieriean literstfure.^Far more prevalent in the high schools 



are those recent t^cts which replace thi ehronological with 
the thematic approach. ' - 

An examination of them shows that the editors sttm to have 
. structural principlei in mind when they present units consist^ 
ing of riterature of varloui genres under such broad thematic 
headlnga as *Man ag^nst Nature" or "Puritanism in AmerU^ 
Thought," However, these texts do Itttle to foster a critical 
reading of literature, for example, a unit on Puritanisna might 
coni^n a ahorf atory by Nathaniel Hawthorne, a lyric by Imlly 
Dickinson, and a play by Arthur Miller from which f,he stu^^t 
is ejected to extract a thfme, fiiy advantage the student might 
gain in percei^ng continuities in American literature is made 
at the esqpense of his seeing the unique qu^ities of m individual 
work of art. Therefor©, this dissertahon, w,hich is divided into 
' t Tee sections, attempts to remedy the faults found in'mast highr 
schMl American literature texts by presenting aconiprehtn^ 
sive^, intellectually coharent method of selecting and editing 
material which combines the best features of the New Critical 
anthologies and thof e which employ a thematic approach. 

The first section of the dissert^ion is a rationed e. It pre* 
sents sfcxuctural theoiy as i\ relates to the high t'chool llter'^ 
y ature curriculum. The main goal of the theorists of a struct 
tured approach to the curriculum has been to find a method of 
presenting material that is sequential and cumulative. This 
method Is designed to ^low the student to begin with simple 
basic concepts and to move to matters of ever Increaslhg com* 
plenty. In spit% of the foundations u'ticulated by ouch a seini'^^ 
nal thinker as Jerome Bruner, a comprehensive theory for 
literary study has not been formulated. This ration^e attempts 
to formulate a comprehensive theo^^ of curriculum structure 
for literary study that will M the editor, and subsequently 
the classroom teacher, in making selections of fiction. It em* 
ploys the basic concepts of Bruner and augments them with the 
works of ^ch literary critics as Northrop Frye and Norm^ 
Friedman, , 

The Second section of the dissertation is the anthology of , 
American short fiction. The main purpose ofthis section Is to 
^ present to the student the basic concepts emrftoyed in the analy- 
^ sis of literature. This Introductocy level^jCorresponds to th* - 
Brunerlan theory of first presenting the basic ,^tiniversrt com-^ 
ponents of a discipline. The method is that of the New Crlticsi 
a close reading and ^qplication bf indlvlduiil works. 

The third se^i^ ot the dissertaHon is In the form of a 
handbook or teacher's guide. This section presents sevtral 
^prbaches to the structure of the currtculum and cyttempts to 
arrive at a new synthesis in the method of presenting American 
literature. The purpose of this section is to offer to the teaoher 
a cdmbin^ion of ^proaches to literature which ^ost antliolo^ 
gies^ concentric ing on a single method o^ themej. omit. The 
fiction th^ was presented to the s^denj toj a cl^se analysis 
of its basic componmits irhere reexamined and reclassified 
so that the teacher may employ It in sequences o^ iitcreoing 
compl^ty^ Each work is firs| related to the canbn of its In* 
dividual author io that patterns within that authorts work iha^ 
be discerned. Then, on an increasing level of icomplesdfy, the 
same works ^e employed to illustrate perennial-motifs of 
thought in American literature. \ 

Within a sin^e antholo^, then, the teacher wll^ be given 
the re^urces to preient to the student a variety ofi i^roaches 
to the study of American literature, to its rationdp, its method 
of presenting fiction, and its instructions to^ the teacher, this 
dissertation attempts to structure those approached^ so that a 
coherent sequence of literary study, bas^ on m ascending 
order of coniplesdty, will emerge. It is in this multiplicity of 
methodi, so lacking in many texts, that this dissert ^lon hopes 
to contribute to the planning of the high school English cur^ 
riculutn. 
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A MULtlCULf UI'iAL WOMEN'S STODIE^ CUnRlCULUM IN * 
AMERiCAK LITER ATURE ^ ^ Order No. 7820444 

JOHNSTbf^ Judith Conlin, U.A. Drake Unlv^sity, 1978. IBipp. 
Adviser: Norman Hane 

It is ufifortuhate that academla flndi Uaeif in. a position in 
which U'nieds Women's Studies and Multicultural Studies^ Our 
aeadiimic community always should have included women and 
I minorities In representative numbers as studonts, as teach€ra» 
as wrlierai as critics^ as administrators, inatoncallyj this 
haa not been the case. The history of higher adudfitlon for 
WoBnen has been limited, and llnytlng. The educaticnal iyitem 
leaches students to identify with a whitej male culture* Women- 
do hot see themselves aeeuratily reflected in Iho canon of Amer- 
lean literary^culture* There is a sinsi of alienation which 
women students feel, a sense which is exacerbated when that j 
ysfoman ia a Blatk^ or a Chicana, a Native American or an Asian 
Amertcan;^she is^ viewing not only a male culture, l3ut a white, 
maU culture, anc' she asks, ^'Where do ffit?" 

The Multicultural Women*a Studies curriculum In ^^erican 
LUeratiSre which I propose attempts to include womerfmll 
women. In any study of American literature* It p^mpts to 
balance what has been a white, masculist approach to Amerltfan 
literature. The curriculum which I propose car^ be taught sep^ 
arately sis an Introductory Course in Women's Studies in Amer^ 
lean Literature; it^can serve as a course requirement in Human 
Relations and is deliberately tailored to fulfiU the bIk compo- - . 
ngnts of the Iowa Human Relatiorts Guidelines; it can be fed Into 
any traditional American literatiir© course in an effort to bal- 
ance what has been a lopsided, male -biased approach to Amer- 
ican literature, mtimattely, the hope is that we can so revise , ^ 
our thinking that we can propose balanced curriculum for ^; 
^erican Irterature which is truly representative of the full 
spectrum of American traditions ftnd values, female and male, 
white and minority. 



^ ■ » W Literary utterancei arc representations of llngulstio ac- 
tions or speeoh acts, more specif ieallyi illoeutionary aetp. - 

3i. Such repreie^itations are taken intransitively, • 

3* The concept of Intantlon is rointroduced Into a notioS ot .. 
literary nijaning as a logical relationship rather than % contln-, 
g^t relationship, a To understand the meanlni bf a text rtqulrea 
that we read It fls_if it were the result oi .pom© communlGation 
*^^;intintiQn; Le„ a notion of int^ifdon e^nds Idgically ivlor to a 
" notion of meaning, ^ . 

i\ Uhderstanding the text req^es the construction of a 
contexts for only by supplying 4he context for Uterary utterancea 
do we providp the conditioni for its uiideVstandlng, Such a con^ 
text is riot determined by definition but is developed on the basis 
• of reason A and arguments* The question of what li intrinsic 
and extrinilc to literature muet be determined and not assumed. 
Such a reading, however, is highly convention allzed, governed 
by both primary and secondary conventions, 

§^ The meaning of a literary work is dependent on a general 
ttieory of meaning, • 

6^^ The meaning of a litdrary work can be construed as an 
^^illocutlonary redesGrlption,^ . ' 

7, The under standiijgs that wc construet out of the represen* 
tat Ions of th% text can; in turnj be projected once again toward 
the world. They provide now concepts and new paradigms 
through which we come to restructure our reality, Cei'vantei*s 
^.novelj Don Quixote , for example^ brought into our language a 
new noun and a~new concept, ^Quixotism,*' In this ws^, we 
can say Ihat^in th# <*nd, life comes to represent literature. 
The sequence fornib' not so much a circle, however, as a, 
spiral, ^ 

, By broadehlng the context relevant^o our understanding of 
a literary work while /at the same lime, renmlnijig linguistically 
and textually orient edj this model can illuminate^ both the .par- 
ticipatory role of the reafler and the demands of tl\e text, 
therebyi reeonclUng two dominant pedagogical approaches to 
the stu^ of llteratiire, - 



THE SIGNIFICANCE OF SPEECH ACTS 
LITERARY MEANING 



FOR A THEORY OF 
Order No, 7819394 



KASPRIOTIj Lorraine, Ph,D, Columbia University, 1978. 178pp,, 

* J The purpose of this study is to construct a new conceptual 
framtwork that will provide a theoretical foundation for both ^ 
literary practices and empirical studiei, In place of ad hoc 
critical practices "and fragmented conceptual studies, this anal^ 
ysis has ^tempted td. realign our concepts within a coherent 
framework by examining Vi^ structure one conc^t must Hive 
if It is to be related consistently with other concepts we wish 
to hold, i ^ ' " 

Preliminary chapters ire-examUie within, Uie loglcat f ram©^ 
work of this study several basic concepts— tte nature of difini- 
Uon, the concept of intentionally, the notion of m InitltutloniQ 
analyiis, tiie funclion of literary discourse, focuiinf on such 
^writers as the ATiglo^An^ericah New Critics^ Morris Welti, 
John ElUi, George Dickie, Barbara Herrnstein, Smith, J, L, 
Auitln, and Jc^hn R, Searle. , 

This Inquiry centers on a definition 'of *lm^lnatiye** litera- 
ture that locates Its function iwithin a cultuml activity or sooial 
practice. As a basic concept, the^definition of literatura serves, 
.as a focus for a systematic account of other Issues. Althou^ 
all the concepts central to the main issues ofjiterary studies 
dm now be examined In their relationship to thii^proposed defi- 
nltipr^, this study has concentrated on four of themr literary 
dfscourse, Intention, context^ and meaningp 

A literary work of art Is defined as a tejrt (oral or written) 
t that has been deliberately and inttntlenaUy produced as such or 
tflto been io produced by an interpretive communiQr 

J]of: readers in such a way that it is perceived as an intransitive 
vepfesentation of linguistic acts requirini on the part of a par* 
tipipant reader the construetlon of a Context for its under« 

itti^ing;^ . - ' 7 "U; ' ' 

W© can draw at least seven eonsequences from the coneep- 
'ramework in which this notion of a Utera^ text is em- s 
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CLASSICAL AND EMSTENTJtAL GOMPARATIVE USES OF 
MYTH MODERN LITERATURE* A STUDY OF COUN- 

SELING PERSONS IN BOUNDARY siTUATIONS 

Order No. 7823638 



PARKER, Lois janette, Ph.D. 
Chairman: Thomas E. Hippie 



University ^ Idaho, 1976. 254pp. 



This dlssfirtation considers the contemporary condltioti of 
estrangement between counsfellhg and Uterary studies,' A sw-. 
vey of comparative uses of myth and modern literature by two 
claaslcal and two existential tterapisti in their work with ev- 
ents in boundary iituatlons provides information concefnliig 
both theoretical and practical relevancies of literary studiei 
for counseling. ; : , 

Tbe^method is interdisciplinary. Twenty-four queslicms, as 
.described by thq^eelli, of a cross-axei design, are addressed,. 
Classical therapists mi Slgmund Freud and Carl Oustav Jung;- 
exiitentiid therapists are RoUo May and Ronald D. Iialng. 
Boundary situations wre critical life events that Inltimycom- 
« pel individuals into the counseling process in i^ch of m\aiore 
meanin^l existence, ^e situation's overwhelming limita^ 
tlonsp represented as an Impasse, and the situation's inhtrent 
posiibUitiei, indicated as a tiflreshold, are aimlogous with 
tiatoryp mythical events of traditional peoples, Ij^^riOTtially, 
such situations Imply unavoldabllity, Intense awar^es§| and a 
seeming distortion bf^tlme and space, the latter of which is ^ 
analogous with literary ej^eriencis, both mythical and modrntn. 

fillings indteate that many critical events of lUe arg potea*: 
tisl b^nidary situations; that boUi counseling theory and ceun*' 
sellng practice, wheteer classical or exlstentli^l, are,aoispit« 
mentM J^ myth and modern literature* that i*^eoreticm, 
theraptutic, and literary distinctions lUumlne dlftbA'ancei 
within, between, and among categories; and that an existentiid 
emp^sii on i^qperlence in writings of both Freud and Junf^ 
and a elassical emphasis on an eisentlal nature of Arsons in 
writings of both May'and Lalng partially explain the blurrinf 
of clasaical and e^itentlal catogor.les when considering myth 
: and mQ4^h,U^ relation to boundary situations* 
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' ' More specUlcaUy,. theoretical Impllcfttions Indicnte that 
myth ind mwiern literature are potently reyourcos for 
clafification and illustration of counselifig Ihtoriesrjthat dif- 
ftrtnt forifis of 'literary materials, including narrati^^f, Irnag'- 

, ery, dramatic, and poetlg, are thioretleaUy*valuable; and that 
psyehoiogicai interpretations of Uteraturt vary theoretically « 

Therapautic impUeatians show that dreafYi^work benefita 
from coiMPtioi-'i knowledge ol mythical sym^lSj^that both 
literal and e^eriential symbolte interpretations art meaning* 
fulj ^and that the' thirapt utic value of narratiyf experience if 
an area invfttng further researchi 

In con(^luiioni it la recommended that literary study b# in^ 

' tegratid into'counatlcr's educational pro^ami; and that m^h 
and modern literature, ast&^bn^asted and eompared, be recog- 
nized ai pottntial 'agents for catalyzing d^th^counseling ori*^ 

itntations. 



THE RESPpNiE OF SDCTH-GR^E READERS TO 
SELECTED CHILDREN'S LITERATURI WITH SPICJAL 
BIFEREHCE TO MORAL JUDGMENT Order No. T821B31 

FERINE, Maxlne Hwiet, Ed*Di Columbia UniversUy Teach- 
ers CoUegef 1977. 28ipp. Spon^r: Prbfessor Arthur W, 
FOih^ 

The primary purpose of the study was to examine the rela- 
tionship between llteriuy reiponies lu^d moral interpreiations 
of si3cth^ grade subject to selected liters works, A secondary 
^rpost waa to Uraw implie^HoAs foi^.tiNi teachiAg of literature 
and the development of children'^ moral eduaaUon. 
Two hj^^t/ieses vtipro fgrmulited aa foUows^ 
1« A rel^Uonihip eidUB between the lUeriu'y re^onsfs of 
children and their moral int^&pre^ations of literary works. 

2,' The Iittr^7 i^e^onses of cHldren will be con§istentiy 
l^tHln the eategortes of the Purves fe^ihema, Elemeitj of Writ - 
lag about a Literary. Workt and the(r i^oral re^onses will be^ 
coniistently within the Kohlberg cat^ories of moriU Judgment, 

-Basic tQ<the study is a two-fold problem cc,icerning the need 
for teaching bolb liter ^re and.moril educatian. The need for 
methodolQgy in these areas is recogniied and methods ^e sug- 
gested/ * 

^ A pilot shidy and a field study were conducted with al?rth- 
gride subject i in a middi&^ class community^ Children wer^ 
^^sed to lessons in widely T^O|nUed literature involving 
-mor^ dilemmas. Class iissions were taped and verbatim 
trmiicriptioni were made. Re^onses were divided into idea 
units by reliability coders and were coded by two ichemas^ 
llemanfes of Writing about a Literary Work by Purvis and the 
KoMberg Moral St^^es. 

Analysis of data by the Purves schema revealed that En,i^^ 
m^t-bivolvtment was the doniin^ category of literary re- 
house followed re^ectively by Perceptlonj bitei^retatlon, and 
Eviduation. An ^alysis of data by the Kohlberg schema showed^ 
that Stage 3 was the dominant stige of^^^d judgment. 

The ipeaf^itiiii Rank-Order Correlation Formula was u&ed 
to determine relatioiiihips between categories o^liter&ry re^ 
^onses and moral interpretationSp Re^onses of sijrteen highly 
verbai students who read well ed who re^gfided with the high- 
er frequency wereuaed in the correlations. The following posi- 
tive corf el ationsr significant at the § percent level, were ob^ 
tainedi (1) Stage 3 and Engagment-fovolvementy <BS; {%) Stage 
I and Perceptionp Mi (3) St^ 3 and Interpretation, 

Heaults of the study confirmed the l^potheses. A relatij^^ 
ship WIS found between literiu^ rei^onses and moral intei^re^ 
taticfis; literary re^pnses were within the categories of the 
Purves ^hema; ^d moral re^onsei wtre within the Kohlberg 
eateries of mora! judgments* In this inve^igition, Kohlber) 
is contidered an analyst and the dt vtl^m&ital stigts of his 
schema are considtr^ a^ecta of moral thinking. Data In this 

miigests that the Kohlberg stafits are preset in some 
d9^e# at all timei in the minds of the studf^ts; howeveri some 
^^If es ire morf prominmt at qn# time than ^Mother. Implied 
jo the study is the n^ for praams in liter^ra and morid 
^f:^^MuGi^loa, P#er''^oup inter action was concluded to be a eatlfi- 
^if^ory; method for obtaining responses to yteriy'y works miA 
KI! a mr of resolving moral i^atfllct. Through personal involve- 
in the Uteratura*and through reaTOlnf, moral Judgmtfit 
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The following rtcpmniindaiioni were m^e; 
(wl. That litiratur^bi taUiht throughout tftt elemintary 
gradiS, ^ 

1. That moral educalion be given attention in the schqola, 

3. That teachers aequire moreknowiedp of teayhlng liter- 
ature including literary criticisni* 

4. That'teachera ivaluati chiidren^s'resporiies to litefiture 
by using all instrument such as thi Purves sclieRiato (irM af§as 
that are weak or mi aping, ■ ' 

§. That the Kohlberg schexiia be used to evaluaia childreh's 
moral reiponaes^ 4 ^ 

6. ^That teachers direct ^tention of chUdren to Jireas of 3Sn- 
g^entent^Involvetnentt Paraeption and Interpretatioii wh^ hi* 
volving them in literriture which includes moral diltmniSLS,' 
Bec^se of the rel^ionship between these cniegories of literj^ 
response and mord judgrnent, attention to thf si g^eas najkes 
it ppssible to deepen reip on s€ foster moral devtlapm^t 
at the same time. 



FEMALE NON=STEREOTYF1NG PAROCHIAL A^D PUB^ 
UC HIGH iCHOOLS: AN ANALYSIS OF CATHOUC STU-- 

. DENTS* ATTITUDES ARp T^EIR LITERARY PREFERENCES 

n Order Np; 7il9777 . 

" * • * = 

RILE7, Maurctn Evelyn, Ed.D, Boston University SchDol of 
Educatiuii, l678. 24ipp* Major Profissor: Thonnai^C, Devine 

This exploratory itiid/ analyEea the degree of feinale n^n^ 
atereotyping anionf Catholic public andHtparocliial hlfh sbhool 
itudentip as well as the eHtint of female non^stereotyplrig in th# 
studenti' prefe ranees of required reading navels and perg^aUy 
ohoien dutiide reading novels, ' ^ ^ 

Of the twenty-four sub] eats geledtad for the study, t\ifelve<< 
(ibc gtrli^ ilK boyi) were parQchial hifti aehool itudenta, gn^ ^ 
twelve (slK girls J il^ boys) were publis high achoci itiidantB 
who attended ConfratemlQr of Chriitian Doctrine clasais^cofi* 
ducted ]by the afor^entlaned parochial ichool's parish; Tb© 
^ pubUo and parochial s^ooli are' loomted in the |disti'i0 
of a suburban town. All iuhjects liv that diitriet and rep^ - 
resented low, middle, and high iociOiicQnoniic ba^fraundA ao- 
oordlng to Hollingshead'g Two Factor Inde x, 

The methodolo^ used to dett^rming the degree of femmli 
non-itereotyplng employed by the students and pprtraytd in 
their r^uired ^d pereohaUy ctiQien autsida reading mrm]$ > 
was as foUowii Firsts the iubjecti Camplated agtiestionnglrt 
constructed^ ttie regaarcher to determin@ their. attitad# to« . 
wards females wd their preierei^ce of their high schQol EniUsh , 
curriculum's required raadlng novels and their own p^rsbn^y 
chosen outside reading novels* Uiing a ra^ihi guideliiii eofi^ 
structed by the Investigator ^ four coders then rate4 @^^h jtii^ 
dent questionnaire to detirtnine to what degree studints'iiOEt^ 
stereo^ed charaateri^tice of eleven catigoriei of feinal«g* 

Kextp twelve of the novelk students ^icUiad enjoyable 
on the student queitiohnaire were lelected for rating: Uire# 
most frequently nientioned r^ulred reading novels aad thrs@ 
most frequentLy inentioned per ional^ chosen ouiside reading 
novels for each sahoolj pRroahlal and publie, The coders |heii 
aimlyzed the twelve no^eir> to determine theSd^l'ee'Of fimiU^ * ' 
non^stereotyping contained in eaah wor^ / 

In Ws study the researchar investigate four m^or h^oUi^ 
.eses^■ * ■ ■ 

r 1, Public high school students who attend Oonfritarni^ of 
Cbristian Doctrine Qlasies ndmstiraotype faniaies to a greater 
degree than parochial lu|h ichool students^ Research findings 
supports ttili hypothisii, 

2, The EngUih ourriculuai'i riquired reading liovels bi the 
public high ^dhool non-stereotype fe^les to a greatir ejctent 
^an the roquirad reading noMs in the parochial high achat's 
JSngUsh curriculum. Thii hypotheiis was not supported la tt^ 
invertlgation revealed on the average the pa^o^lal satiool 
quired reading novels wlUchwere rated non^stereo^'P^d femi^ei 
more ihan tl|e public school required ^reading novtii rated. 

V 3. CathoUc puWc tdgh school students^ person^ly choien 
outside reining novels non-stareotyptd females more thao pi^o^ f 
chial high school itudifxts' outalda reading novels. InvesU^lon , 
ftodir^fs supported this hjTpothesis, 




4/ Jtudints' degree of fem^e non»stereotyplng Is nio^e ^ 
elosily aUghed to the defret of female non-ityreotyping por- ' 
Arnymi in their outilde reading noVels than in their English ^r- 
riculum's required reading noveis. This hypothesis was par- 
tially supported, PubUc school students^udeiree of femal* 
non-stiriotypLng was nearer, though on^y Bllghily, to thi dogrtt 
of ftmalt non-stereotyping in their outside reading no^ils than 
in thtlr riKjuirod reading nQvels. However, paroahial achool 
itudents' degree of fAale non^stereotyplngl^s mo^e closely 
i^n to the degre© of female non-atereotyplng Irr theii required 
reading novels thali in their ftutside reading novels. 

Flndinii of sub-studies assoelated with the research coh- 
cludt that: (1) the higher the socioeconomic; group ^as, the 
greater was the group^s average degree of female non-sttreo- 
typing; ^2) the high IQ groups when compared to.the mediuin 
and low IQ groups were never the lowest lii* degree 6t fomale 
nQn-itereotyplng; 0) there was no r^elationahlp bet^vean SAT 
verbal scores or echolastle achievement and the cKlent of stu-r 
dents* fefimle non-stereotyping. 



LrrERARY iTl?UCTUp«- FOR READING RlSPO^E. 
(PARTS I AND n) ' ^ Order No, 7819778 

RUNNELS, ^Marx Margaret, ^Oiton Unlverf Ity School 

of Bdueatlon, 1978. 4S6pp. Major Prof essor* Thomas 
Culliton, Jr. 



Purpose ^ ' 
— ■ i 

The jtudy was undertakeit^for the purpose of conatructlni 
and evaluating a handbook of literary structurei to he utillyd 
in eonjunction with lh4 actual reading of literature- The focus 
of the stu^ centered upon what effect in terms o! the Teading , 
prociii an awareness of Uteraiy structures would *havi upon 
tht reader *s attitude and ih'fe reader *s abilil^. to respond to lit- * 
trature. The following research questions were raised^ 
L Doefl a knowlidge'of literary structurei as % laarnini set 
make the reader more sensitive and responsive to literature? 
'2'i Doea the knowledge of literary itrueturea as a learning set 
fii^iUtate comprehinaion of literature? 3. Does a knowledge 
of Uteriry stTUcturea as a learning set affect .attitudes toward, 
literature? 41 Does the knowledge of, literary strueturas as a 
^earning set s^ffect behavior in Independent literary werl- 
enees? - ' ■ ' 

Procedures , ^ ' ^ 

The researcher's handbdok, ^Literary Structures for ge|d^ 
Ing Response , was designed to provide readers with a metSlln* 
guistlc aWEUfeness of the dynamic processes at work in a given 
literary plece^ The literary structures were presented In coa-r 
JaEietloh with the actual reading of literature. An Vwarifitii 
of structures. was theorlied.to raise the reader*! axpectmfelons 
1^ f stabllshing cr Iter Ir for analysis and criticism the art 
off Jolni^ the reader's^ener^ knowledge tp the print 
tUowing a synthesis to occur* 

Sevefity-eight tenth grade students from a small high schogl 
population participated in the atu%. The sample wa$ cem^* 
prised of four c^sea of two elasses in the expirimentai W^m^ 
and two clasiei in the control groups 

The cli^iroom teachers of the ^erlmental grovpi ttugM 
lessons ^y for nini we^s using the han^ook l» cojdWitloii 
with ths reading of the Uterabj^e. Teachers did iibt strtSr 
memor^aUon ofthe terms In the handbook In the course oi the 
stuc^, but rather developed in the students a famaiarity ^ith 
the t#rm§ for the purpose of raising questions, e^^Uiliig Ut^ 
erature^nd generating reiponse. ^ ^ 
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Three |ets of teats were utilised in this study to al»«iiitha 
effectiveness of using literary slruclurefl in eonjunction with 
the literature fop responiive readingf B^PONDlNGi ' GINN 
INTERRELATED SEQUENCl TO LITEnATURE? Gin» DIAQ** 
N08TIC TESTS OF SPECIFIC iKILlJ|,'anc^ina ATTITUDI 
SCALK* The dafa .were analy^tfd by comparison of anean 
scoref for the Initial and final tests and by co^^putatioii of 
critic^ ratios of difference, ' ^ 



Flndlqgi ^ , 

The know! edge pf literary itructures as a learnfrig set ap^ 
penred to be ineffictlve in increasing above aver^i itudtnts' 
/ab|ll^ to respond to'literaturei but was offective at tht «0S 
level of^significajice fn Increasing below aver^ge^tu dints* re^ 
sponse to llteratuf e. The knowledge of literary structurts as 
a learning set Was effective in imprjovLng above aviriigt atu* 
denti' ability to cornpfehend literature at the ,05 level 0^ ilg*' 
nific^ee, ^ut was Ineflective in improving belqw average stu^ 
dents' ability to comprehend literature. Reading attltudei were 
not markiidly changed 1^ an awareness of literary itructures* 
Students in the experimental groups appeared to be better pri^ 
pared to ^handle material read Indlpendently than thoae In the 
bont^l groups^ ^ 

Cbncli^ioi^ 

An awareneis of ^terory structures )mpreives students^ 
reiponse and coinprehehilon of literature, RespOAiivi rtild^ 
ing of literature require^ a perception of basfo itructurea. ' * 
Suoh familiarity f aciUtates predictive and respan#lv# rending^ 
Comprehensive reading of literature ^also requires an aware-* 
nesi of the djinanilc interaatlons of ingredients at work In a 
given literary place. Such an awareness of process facilitates 
comprehension. Providing students with the tools for antic 1^ 
patoiy reading r^uce^ reader uncertainty aiid developi Diore 
positive attitudea tDward the reading of literature. 



_PEBSONAL VALUEi AND VALUES IDENTIFIED m NEW- 
BERY MEfiAt AWATO BOOM BY STUDENTS AND CMIL- 
DMN'i LJBl^tRlANS Order 7818661 * 

'RTrtDER^ Man^ Stepheaii Ed.D. University of Denver, 1978. 
15?pp. , ' - 

Hie purpose of this study was to deterrriine whether etudes 
' and Ubrarians held similar personal valued and to detarnQine 
whe^er itudents and Ubrarians could recognize similar valuis 
as important when the values were presented in literary loriiiat, 

f Ohildren's, Ubrarians and seventh grade students in Junior 
high; school LM^age Arts classes were asked to complete two 
valut survej^s. The first survey, Value Survey D, designed by ' 
Dr. Milton £bkeachi was modified and required raportiiig on. 
per^nml valued. The differences In the means of the scores 
wiirt; calculated, The second survey, also a inpdifipl Value - 
Surety required application of the survey to a aelat^tlon of 
^chlldreA's literature Ind reporting of demonifc rated i^lueg^ 
Tiieillewbery Medal, Attrard books, Ifl?!-- 1975, were used as the 
lite future Selections. Chi Square statistical treat tnent w^s ap^ 
pUeil. ' - - 

"} Findings ■ ■ 

:■ f^orf were diflerences between the student and the librar- 
isft groups on four instrumental or behavioral values and seven 
tfVnili^l or end^itate of existence values when perioiial values . 
i»t^ cqnildered, Thirty-one percent of the thirty -slK^alue^ . ■ 
^ yie moditied Value Survey D weire not viewed as similmrl^ ' 
laijjttrtant by the tvi^e groups. " ^ ' . 

jI^ Rii dlscuisini the four instrumental values, a higher per- * 
etnil^ge of students founcf Ihe value^iof ^mbitious, independent, 
andiobedient to be of importance in their hves .while thi^ llbrar- 
^insl found broadreilnded very^lm|x>rtant in their lives, 
y jWhen considering the terminal values, a higher.pereentage ^ ^ ; 
&i itudents over librarians found all of these values important/ n; 



'v^The secpii^.ijatt Bf iUa researgh was u ni^Ilficri Valuo iur- 
\ Vly D'Wjik'h wilss lipljUeclJo fcSieh of five Newbcl^ Meclul Award 
hooHw, intl-lOfS, am! requlVed that Iht? iwo^roupB report. 
wWther each'0{ Oui ly-aiK valuer wm demonstiaieti In the read- 
\m selictWnrf^-Pjqrly-slvervpe^ ot Ihe thli'ty-sU valufs 
wer4 rt|eognlze4mfferenUy by the two reporting grnups when 
all onhe toook^ jverC coniUdered. 

' When individuAi bodW^ we>c considerid, the greatest diver- 
sity in value recogtiUion ol tht^iwo reporting groups occurrad 
In the booHH, TheiutUffl ^fO^^^ ^ Swans , and M. C. ijLaaL»j_iM 
GrBat^ A p'aater percentagp of students over librariana found 
^that th^x^lues^were dfveloped In each book. In the throe re- 
maining books^ 'anXy two diflerences in values recoinltlon were 
indicated, 

^ - X\ 

y ^ / ^ "- Conci H sions 

On the basii .of the tindingH, the foUowlng coneluilona were 
advanced; ' ' 

L Wden considering the personal valuei of the two groups, 
m coniinunication or maturity gap eKisti when reeogni^lng the 
importa?»ce in daily Ifyin^ q/ j^jp'roximately one third of the 
1 values which are listed on Valuf 'gifi'vey DrWdifled, The stud^ 
or the abnside ration of these values. in^ejile, styles of Indl^ - 
viduala would bring a drfforept rsipons4 from students and 
adults. ^ , ^ ' ^ f " \ 
» " 2» The finding's concerning the value s-^^aqognlzed in five 
Newbery Medal Award books by students and'ahildreh*s librar- 
ians Indicate. thaP instrurnental or behayio'raK^alues.and terinl- 
nal or end- state of existence values are difficult to understand 
or=reco^6"Ue siinilarly b^diVirgant groups when presented in' 
some lUerature. Howeyer, that literature available for use by 
, atudenti is a viabli vejiicle for values transnUssipn or insulca- 
tipn aesuinihg that librariahsi teaehersj and parents are aware 
that.thek'e are varying degrees of societal values preiented In 
c^ildren'sHiterature and*th^t methods an^ strategies of recog- 
nition of values ptesented in literature would varj of necessity. 



EDUCATI9N AND THE EXPERIINM OB^POETlC 
MEANINQ^ y ^ DrderNo. 7821238^ 

SCHIRALU, Martin Guy, Ph.D. University of lUinOii at " 
Urbanaf-Champaign, 1078, 167pp. 

■ . The general task of this dissertation is, to articulate the 
* conceptual grasp implicit ih the appreciation of poetic mean'- 
.ing and thereby to uncover the categories of awarenesSginto 
which students of poetry would nfttd to be initiated. Toward 
giving an adequate account of poetic meanings the thesis coveri 
inuch of a foundational natura. Specificadly an attempt is madt 
to relate recent developments in epistemology and the philos^ 
ophy of EC it nee to aesthetics tiM the philosophy of. art. 

Ghapte^r 11 gives an account ^ the genesis of the ■theory- 
dipendeney* thesis in the philosophy of science and Chapter Til 
relatea this iheiis to pereeptldn in the arts terminating in an , 
.account of aesthetic experienee* Unsid on Wittgenstfin-s dis^ 
au#si©n of ■seeing* and "seeing as.* The fourth chapter ex^ - 
tends the discussion to music, the complex arts, and poetry 
through the notion of awareness, , ^ ^ 

Chapter V attempts to isolate the categories pf awareness 
at work in the appreciation of poetlc^ieaning. It is argued 
that Ezra Pound's categories of melopoeia, phanopoiia, and 
logopo'tia (with some refinementi) can be uuml to represent 
the tonctptual grasp implicit in the appreciation|of poetic 
meaning; The Poundian eategbrlis are ^so used to show how 
■pottry can mean more than it Uterally says* 

The dissertation ends with a discusiion of iducatlon^ 
practice eonsistent with tha view developfd in the thesis. 
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BLACK WRITERS EXPEniBKCK COMMUNlSMl AN INTEn- • 
DISCIPLINARY STUDY OF iMAOlNATlVl WlilTERS* THEIR 
CRITICS, AND THE CPUSA ^ Order No. 7018497 

SIMAMA, jabririOimJe, Ph.O^ Emory University, 1978, Sofipp. ^ 
Adviser- Dr, nobert Wheeler' ' ' \ , . * 

The pf inmry puipoic'df this study Is to clarify the debatav 
within the CPUSA bet^veen 1919 and 1953 over the Negro Ques-- 
tion as it related dU-ectly to Dlack writers* lilernry self* 
determinirtion. We begin our aniilyflis in 1910, the year that 
the Communist Party broke fronj tliu Socialist Party, and '^vo 
end in 1053, the year thi^t Langslon Hughes testified before 
Joseph McCarthy's Senate Committee on Government* Opera- ; 
tlons and the year that Lloyd Drown cla^niod he ceased affiliate' 
ing with* aH, political nioyemonts and prganlgations, *Aniong other 
queationSj 4his study explores the" following in some detail.' 

(1) Whi,t notlondid Blacrf writer a, who wer^ writing pro- 
fesslonrfly prior to joining the llterHi^ Compun^^^ mov#ment, 
hold of tN Black Aesthikic (i,e., Black laftguage,'style,4ori^ ^ 
motifs, ""etc.), and how did this notidn change or evolve, If at ■ 
tllp once these writers were within the auspleea of the C?USA 
as tithtr meriibers or fallow travelers? ^/ ^ , 

(2) How did tht writers respond to the pr'eacHptlons of 
proletarian and socialist realism? k 

(3) What did Black wrtters believe m be the role of the I 
revolutionary Blaak wfltir? ^ V . . • ' / 

(4) How did Black writer^ depict the Black cotiiiAuni^ in 
their literature while in the Party ^ and how di& they depict the 
ComDiunists? ^ ' ^ 

0) How did thage depicfiong chknge during theij? sojourn 
wlthUi^thi Par^? ' 1 , . 

{$) How did Black writers perceive the International Com-" 
muhlst movement in relationship to the national moyementj 
andj ii^hile in thi movement, how did they perQelve America In 
relationship to the USSR?| ' ^ ' ^ 

(7) vi^hat attracted the Black writeirs to Communism and 
whit turned them froni It in the end? , » ' 

(5) What understanding did the Black writers 
self*determination andhqw-did it differ^froiri the.Parti^^s 
undtf-stwiding of It?'' Fintlly, this gtucly ej^lorfea how vaiious 
policy ghangii within the Pairty ^ffe^^ted the writers* reaponsei 
to the questions above, _ ^ \ \. 7 * „^ 

, ^Tht oonclusioni our stu^ finds kre'&f necessity^ somewhat 
tentative* We call our conclusiona t ant ative because thl^^^^ 
'encountered problems that we were unable to cdmpletely solvi 
within iti time and scope. The main problem that placed spef ^ ? 
fiitiQ limitations qh this stu^ is thp failure of iyitrfdlsclplinmry 
schDlarship to dovelop a methodolo^and a theory to tVaat mt^ ' 

. fectively certain critical prpblems^£h which it daali Ik' this ; * 
stuc^, we used^a Uterary content analysis with some emph&sli ^ 
glvin to form if it Infofriied the content. We also usad 1 sbci^ 
science data and v^ue examination basad bn observed faota y 
and tapiglble values. Our^ examrtiatipn of data and our use 'of, . » 
literary analysis vylthln the same chapter inipos^s an inter^ , , 
disciplinary parspective 6n the readar, but this imposition 4' ^ 
ape^s.baat to our attempt to address th^ prbblenl of method ^ ' 
by ^amining our theniis and questions from saveral disc IpUnr. 

. ary viewpoints, J * ' 1 

VTha malh thesis of this stuc^ is that Black writers tneoun- 
tered cUlf ieultlei whan th^ atteinptad.ta ejcpress Black na- 
tidn^iat thames that dW not agree withl^the vjfws of tha. Party's 
spokesman, Thir f^tudv supports thip thesis by illustrating {p- ■ ' 
stancas where thp Party's hfa\^-handa^ approach to specific • ^ 
quastftns flagrantly denied an atmosphere of oparin^ess in whitft 
certain issues eouldfce duly e^lorad. In ad^tion, we con- y a _^ 
elude tha thrieffdllowli^ thasasr J.* 1^,^- ' ^ , ] 

<1) The CPUSA^s Black Hepubllc and Black iell-Dfiftrmina- 
tlon thaqries were important in Its^ropaganda becaus^ of thefr ., 
abUity to attract Black members and writers,' but pot bacausa / \ 
th^ advancad to Blacks a rlf ht of any pelltlc^ consikiuaiaa, ; 

(2) The CPUSA used its B^gck membarl to curb the affpr^. 
of Black writers who attampted to exercise, litar^y self- . _ . 
detarminatlom f ' > 'V, : K 

(3) The Black wrltarp, fr*om McKay, to Wright, waga^a 
continuous struggle for the rightjto' determina their iitfr^^ry ' 
destiny while in qr around the Par^^ gjid ■ \. * *■ ' ' ! * ' 




' (4) The CPUSA was never a suscesi In America when it 
vM not sueeessfdl in the Black coniniunltyv ' ' 1 

V It is hoped that this study will aid both white and Black 
radicals in understanding why thty often failed hietDrieeJlIy to 
acccunpUsh the tasks that they set for themselves. 



TOE EDUCATI(»IAL IMPUCATlONS.f OR THS IHTEGR^ ~ 
Tim OF- mOGRAPHICAL" LITERATURE mTO THE CUR- 
^BICULUM OF THE ELEMENTARY SCHOOL CHILD ^ 

- - . Order N0._7|23M1. 

SIMS^^ytl^Juanita^rPhiDr -^K^^ Graduate School, 1978. 



Th9 ]^uits from to testing indieftt^ a large percent- ; 
age of the students (50 percent) displayed a reaionabiy high ^ 
E+A- bias prlOT to the special curriculym prop'am. As a rs* 
suit d their participaliofi in the curriculum prbfrani the in^n ; : 
score the subjects show^ a sliiht deolinej with 34Jj]gre jgt^ _ 
of ttie populatloA gdorl^g jow:ard.the upper-end=^;lhe^E+ of 
-the-scOTe^ranf i~Sfter the post test. Although this clmnge w^ 
statistically^ ngasigntf teant some^m^ificatlpn^oif-rac 
_apjpears to Imve occWredr HWever, since the chanie In racial 
^aftitudes appeared to have been sli^t it is poislble that the * , 
simple preientation and inte^ation of biographical literabtfe I 
into the curriculum. the chUd may f^^^ ^' 
racial attitudes. It is necessary to conduct further study 
fore ^y such claim can be made. 



—104pp. 
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'Ne^ti^a racial attitu^s or racial prejudice is one of the 
tiiost, if noi^the most serfbus social problem facing America. 
Beneti the improvement of human relations is one of the most 
cruDial t^ks confronting the schools today. 

^ Research indicates that ne^tlve racial attitudes in children 
l^^ns at a very young age and intensifies as the child grows^ 

^oldfr* IJt&ie negative racial attitudes from children ^toward 

l^^ie dUfetent than themselves, clearly reflect the values of 
thm adult culture, and should bl lUleyiated. 
. Schools across the nation are taking the brunt of racial 
•Irile fthireen Blacks and Whites and other racially different 
^oups^ There must be an effort made for childrjin to gain a 
p'taW respect for other groups and cultwes by improving 
^e classroom curriculum. The schools should be the initiat- 
ing agent by providing a curriculum to improve and promote 
teman relations. This task can be undertaken by flrst chang- 
ing the textbooks Uiat are noNv fined with slanted facts and mis- 
Mormation, to those that represent a t£^e. picture o! our < 
Asfiericaniieritage. ' . v 

\- Literature, In general, and biographical literature in 
pasticuliir, can be one avenue wheretiy this can be: accom- 
phshied. . ^ ^ 

Since a majority^of, racial strife 1^ among Blacks and 
Whites ariA most of the tiegative racial attitudes are directed 
from Whiter to Blacks, it is belilved that ne^tive racial atti- 
tudes will improve if the white child receives ii^ormation 
about Black men and women who have made contributions to 
Amtrica tiu'ough sm integration of biographical literature into 
the social studies curriculum^^ 

Ta determine whether biographical literature intepated 
into social studies curriculum of the white eiementery sphooj- 
child has an effect on his racial attihide, forfy-nlne studeirfs 
were randomly selected from the second and third p'ade, an 
equal number being male and female from each grade level, at 
^ssett Elementary School in Van Nuys, a predomhiantly wUte 
achooi {87%)/ _ 
? The selected students were administer^ the PRAM D CPrt* 
school Racial Atti^de Measlufe) to assess theyr racial attibidis 
towards Blacks. The teachers (four) were given a curric^um 
ahit plan wWch was written to accompany, four blographlci^ lie- 
timial stories that stressed the confa'ibutlbns of qiack persons. 
Tiie contributions M^Oightid readily relate to m studtnta be* 
cause of their impact on dally living, Le.^ sugary shoes, pea- 
BUta and the stc^ Ug^^ After the pretest each teacher pr^ 
sented the social sttuUeS ctu^riculum pl^ ^Black Inventors . 
llaks Living Easier* to the entire classl The blopsphlc^ Ut- 
erati^# was in slide, f iUnitrip and study print formi 

At the completion erf the tocial studies currici^um unit plan 
ih^.students were^retested using the PR^ n to assess U their 

' racial attitudes changed towards Blackr^ter their esqsbsure > 
to tha. biogr^hical literatw e, T ' 
The imcial attitude score is cletermlned^ the total amomt 
positive statements attributed to the white subj^ts in the 
ttst. The r^ial attlfaide totel is then cehverted to a prejudice 
sc^e with a rank of 1-5. TOe 1 meaning a .drfliUte Ewro (wtiitt) 
racial bias« to 5 meiuiing a definite Mtq (Black) bias. 




imCHETY^L ^AtYSlS AND THE TEACHING OF ADO- 
LESCEMT NOVELS , Order No* 7817718 

STRAUSERj -^hi^axlne Tubbs, Ph.D. The University ^ TeiEas , 
at Austin,' 1978. 197pp. Supecvlsori Geneva Hanna Pilgrim \ 

^ Literary criticism and adoleicent literature, two are^ of - 
major coneern^or the fin^lish^educator, have foo often been 
viewed entirely ieparatelyXthe resources of literary criticism \ 
.being utilised only for the an^ysis of adult literature. English 
tethers, feeling that adplesceht fiction is not st^ficienUy coni- > 
pies to allow syitematic criticism, have tended to exclude the ^ ^ 
studi^ of the adolescent novel from the literature curriculum. 
" ''The purposes of the present study were (1) to demonstrate 
thtt modern adolescent fiction, which Is becoming incre^lngly '^!. 

' more aomples and which treats phLloscphical questions that 
young peopli today 4re posing, can fruitfully be ahalyied byiise ^ 
of a systematic critical mqdel;^ (2) to demonstrate the viability 
qI an articulated, comprehensive model of literary criticiss^ 
which incorporates archetype analysiS| an approach that can j! 
be used to analyse literature at various levels of reading difli^ , 
cidtyr and (3) to demonitrate 'the validity of classroom stu^ of ^ 
the adolescent novel which embodies recurring archetypid 

\ themes, in particular man^s attempt to find a meaningfiil e^ds- 
tence in a chaotic world. . ^ . ^ ! 

A conteinporary expression of this theme in modern a^oles-^ ' 
cent literature is a concern with the misplaced values^ In ^^er- 
ican society. Typicallyj the literature traces a search for idea- 

^tity within a social structure which lacl^ meaningful rites of : 
passage, and lacks a c6He|2ve community into which the young . 
can be incorporated. The absence of >tradition.-orlented models 7 
has engendiired confusion and crisis. r ^ ^ < 

^^compelling contemporary analysis of these themes from ^ / 
an archetypal ■perspective can be accomplished from a critical ! 
approach based on the work of Mircea Eliade', particularly hi» » 
pr^seritation of the concepts of the sacred and the profane. 
Analysis of adolescent fiction in terms of these concepits illumi-^ 
nates the themes in nfodern adolescent novels which deal with 
^the attempts of young people to live their lives qualitatively 

I rather than quantitatively, to live a sacred rather than a profane . 
existence. The attempts ofteii involve questionlngjor rejecting 
go^ which are commonly accepted in American spciety ms 
positive, such as the pursuit of materia wialth and social pres^ - 
tige^ Adolescent literature communicates these archetypal . v 
themlis in a cor^emporary^and comprehensible way to thg young • I 
person^ ^ * - ^ ; ^ 

If adolescent novels are to be incorporated Into the literature 

' curricidum of the secondary school and if they are to tie studi0 
using archetypal criticism, thmHinglish teacher must be Imowl^ * 7 
edgea^le both of this llter^y glinri and^he critical appr^h. 
This necessity Qiust be reflectedv|n both the pre ^service and 
in-serylee training of teacher s« 
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THl VALUES IN FOUR SELECtED WORKS BY AMERICWI 
i7 BLACK AUTHORS SUGOESTED USES OF THEil 

YALUra IN LITERATURE A^ SOCIAL STUDIES CL^M_ 
K Order No, 7819083 

WALTON, Jimts Edward, Ph.D. Th© University of ^irbn, 

. winner of the NEtioniJ Book Award ag th'^ best American 
no?©rof 1952, Invigiblt Man , by R^ph Ellison, was selected in 
a 19es Book Week poU as *the moit distiniuished single work* 
= publishid In the lait 20 yeiri. This work^ along with Bllck Boy 
^ Riebard Wright md Qo Tell It on the MountMn by James 
Baldwin^ continues to enjoy wlde^ read popularity in our nation's 
■ Wgh tehool and eoUege classrooms. With the addition of The 
Third Otneratlgn by Cheater H lines, these books were^ selected 
^ m y . fojF examination in this study. 

^ven the k>cial concerns of the present day many educators, 
r dmmm it p^amount that the classroom^eacher has a clear-cut 
:/ means of encourai^ng students to reflect tUoughtftilly on the 
/ . yalues others, particularly minorities, hold. Studentg c^ then 
/ be ^co^raged to, ponder their own v^ues injhese areas and to 

■ ifCt in wi^s consistent with their e30ressed It was the 
prim^ puiTJOse of this study, then, to describe the yduis in , 
t!ies« four worfts hy American l>lack uithors. 

The seven value categories in HJI. Broudy's BulldUPg a 
Philosophy of Education provided the Mrucftire for classlflca- 
tlon: economic vdues; heidth^.bodilyi md recreattohri v^esl 
social values; moral values; aesthetic valuer InteUectual 
values; religious values, - 

K was found that considerable att^tion in these works was 
devoted to values in many of the sev^ catefories, while mini- 

■ ' 'Wai attention wi^ give^ to values in other categories, iipiifl- 

cant attehtldn, for sample, was paid to values In the socia^, 
morW, and intellectu^ .categoriei; slight att»tioii, in m^y 
cases, was paid to values in the aesthetic and, sirprUingLj, 
in the economic categories. 

^ Stcond purpose of tWa study was to aiggest ways for 
Aily^s of the values In these works and the implications th^ 
may have for the teaching of literature and sooW stales* Con- 
^ Crete BethodSj b^ed l^, part on itrategles developed in Vdues 
and Teaching by Raths- Ha^^mln, and Simon, are'lheluded In the 
study iidt hoptefuSly**will prove quite useful to the teacher in 
the classroom. 
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